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Parenthood remains the greatest single preserve of the amateur /  Alvin Toffler

    The acquisition of knowledge about how to raise children to be well-adjusted adults 

       is not something that a wise society would leave to chance / Fine & Henry 



Peace in society depends upon peace in the family / Augustine 

We cannot pretend to work for the best interests of children while ignoring the needs of their parents / Joyce L. Frett


You must be the change you want to see in the world /  Mahatma Gandhi

COURSE DESCRIPTION

Focuses on developing competency in a variety of areas surrounding parenting education including the following: understanding of parental issues and concerns within diverse family systems, understanding the dimensions of parenting from birth to adolescence, family literacy, and knowledge of multicultural perspectives in parenting. This course addresses U.N. resolutions A/52/13 A Culture of Peace and A/53/243 A Program of Action for a Culture of Peace.





        TEXTS

Brooks, J. (2013). The process of parenting (9th ed). New York: McGraw-Hill 

     (ISBN: 13:978-0-07-802446-7)
Gross-Loh, C. (2013). Parenting without borders. New York: Avery (ISBN 978-1-58333-455-3)
Locke, D.C. (2014). Increasing multicultural understanding (3rd ed.). Thousand Oaks,      

      CA: Sage (ISBN: 0-7619-1119-7)





     WEB PAGE


http://oz.plymouth.edu/~lsandy (for links to handouts, articles, and parenting 


sites)






   EVALUATION
Class Participation (includes attendance & punctuality)

20%

Group Presentations (last two face-to-face classes)


15%
Interview due April 15 





25%

Panel Presentations as scheduled (see syllabus)


20%


Final Exam due April 29





20%

CONTENT AREAS/ESSENTIAL QUESTIONS

1. What are developmentally appropriate parenting strategies?
2. How does parenting change from birth through adolescence?

3. How do varying life circumstances affect parenting?

4. How does culture influence parenting?

5. What are the different types and styles of families?
6. What are the traits of healthy families/parents?
7. What is family literacy and how can it be promoted?
8. What is developmental discipline?
9. How can parenting promote peace and social justice?
10. How are parents diverse?
11. What is parental involvement; why is it important; and how can it be promoted?




PERFORMANCE-BASED OBJECTIVES




Students will: 

* discuss developmentally appropriate parenting strategies relative to children between 

       the ages of birth through adolescence  
* discuss problem-solving strategies that promote positive outcomes  
* describe childrearing approaches which promote and retard child development from 

        birth through adolescence 
* identify the needs and problems which children typically have at various age levels 

        between birth through adolescence  
* discuss parenting practices which promote the development of peace and justice 
* define salient terms and concepts relative to the course 
* discuss problems and solutions relative to nontraditional parenting situations  
* describe the traits of a healthy/effective family  
* discuss the relationship between discipline and moral development  
* discuss those parenting practices specific to diverse families  
* formulate social policy implications with regard to parenting  
* explain ways to promote parental involvement  
ATTENDANCE, PROFESSIONAL BEHAVIOR AND PARTICIPATION IN ALL CLASSES AND SCHEDULED  ACTIVITIES

Postings: Students are expected to make one posting each week in addition to responding to at least one other person’s posting. Additional postings will be given extra credit. Postings not done on a given week will be counted as a class absence.

 Attendance: Since there are only three face-to-face meetings, attendance is vital and expected. If an illness, emergency or other legitimate reason causes one absence (1 unit, ½ day of face-to-face), written reflections must be done on all topics covered in class – readings, Moodle handouts, videos, etc. Each Saturday meeting except the last one involves two units. Missing 2 or more units will result in a forfeiture of the weighting system, and the course grade will be given at the discretion of the instructor. Exceptions to this rule will be made on a case-by-case basis. Students who miss the first class will not be admitted to the course and will have to withdraw and retake the course at a later time.

Class Participation:  

Number of Absences

Level of Participation

Grade


1 (1/2 day)


HIGH



   A/A-



1



AVERAGE


   B+



1



LOW



   B/B-



2 (1 full day)


HIGH



   B



2



AVERAGE


   B-



2



LOW



   C+

Professional Behavior: As in all Counselor Education classes, students' professional behavior is being monitored in this course. Please arrive to class on time having done all reading. It is your responsibility to communicate with the professor regarding any and all missed classes. Manage your time well: In order to receive full credit, all papers and assignments need to be turned in on the dates and times indicated in the syllabus. 

PLYMOUTH STATE UNIVERSITY POLICIES
Plymouth State University’s Counselor Education and School Psychology (CESP) Department is charged with the task of preparing individuals to become professional counselors or school psychologists in a variety of settings and to assume positions of leadership in the field. In order to fulfill these responsibilities, faculty evaluate students based on their academic, professional, and personal qualities. The PSU CESP Department attempts to establish a learning community where students can develop professionally. This is done by providing an environment in which students’ rights and responsibilities are respected, and by respecting the dignity and worth of each student. 

Student Monitoring: A student’s progress in the program may be interrupted for failure to comply with academic standards or if a student’s interpersonal or emotional status interferes with education/training and client care related to requirements for self and others. For example, in order to ensure proper training and client care, counselors/school psychologists-in-training must abide by relevant ethical codes and demonstrate professional knowledge, technical and interpersonal skills, professional attitudes, and professional character. These factors are evaluated based on academic performance and the ability to convey warmth, genuineness, respect, and empathy in interactions with clients, classmates, staff, and faculty. Students should be able to demonstrate the ability to accept and integrate feedback, be aware of their impact on others, accept personal responsibility, be able to express feelings appropriately, and evidence professional judgment in decision making relative to issues and situations encountered in the program. See the student handbook for both the long and short versions of the student monitoring form. 

Academic Integrity: Academic integrity is the foundation of the pursuit of knowledge. All members of the academic community are expected to be dedicated to the pursuit of knowledge in an honest, responsible, respectful, and ethical manner. Every violation of academic integrity is an affront to the academic community. Violations of academic integrity make fair evaluation impossible and cast doubt upon the seriousness with which students accept the responsibility of acquiring an education. Members of the academic community are expected to report all violations that come to their attention. Both faculty and administration consider it their duty, as guardians of academic standards and intellectual honesty, to enforce the following policy by prosecuting all cases of violation of academic integrity to the fullest extent. Students are urged to consider that it is the toleration of violations of academic integrity, and not the reporting of it, that is dishonorable. Visit plymouth.edu/office/registrar/academic-policies/academic-standing for more information on University policies and procedures regarding academic integrity (From page 11 of the 2016-17 Graduate Catalog). Please review page 11of the Catalog for more information on what constitutes academic dishonesty. Additionally, see APA Style Guide guidelines and CESP PowerPoint on what constitutes plagiarism. 
Accommodations of Student Needs: Plymouth State University is committed to providing students with documented disabilities equal access to all university programs and facilities. If you think you have a disability requiring accommodations, you should immediately contact the PASS Office in Lamson Library (535-2270) to determine whether you are eligible for such accommodations. Academic accommodations will only be considered for students who have registered with the PASS Office. If you have a Letter of Accommodation for this course from the PASS Office, please provide the instructor with that information privately so that you and the instructor can review those accommodations. For more information, please visit http://www.plymouth.edu/pass/ 
Sensitive Material: Material in this course, in some instances, may be sensitive or emotionally provocative. As you review the syllabus, or at any time during the course, please let the instructor know if you anticipate, or are having, a problem with any assignment or classroom activity. It can then be discussed how this assignment or activity is necessary for meeting course competencies and whether an alternative assignment or activity can be considered. Campus resources that may be helpful in dealing with your concerns can also be discussed. 
Communications: Prompt and professional communication between students and professors is important and valued in the CESP department. To that end, it is your responsibility to regularly check your PSU email account. As stated in the CESP handbook, all university communications will be to that address. We aspire to be a community that responds to each other in a prompt and respectful way. To that end, we ask that you respond to professor or department emails within two business days. Likewise, faculty will aspire to respond to your emails within two business days. Note, we understand that there are circumstances in which students and faculty may be unable to respond in a timely manner. During these periods, we will inform others when we will become available to respond. 

Student Responsibilities in Monitoring Peer Professional Competency: As a CESP student, it is important to learn how to support your fellow classmates and future colleagues. Professional codes of ethics highlight the importance of protecting the profession and those it serves by recognizing unethical behavior, consulting with colleagues, and reporting to institutional hierarchies if necessary. If you are concerned about a classmate’s ethical conduct, counseling competency, or psychological stability, you are encouraged to follow the policy in the CESP student handbook to guide you in ethically dealing with these situations. 

Late Assignments: Consistent with graduate level expectations, all assignments are expected on their due dates. However, exceptions to this rule may be made due to circumstances beyond the control of students such as family emergencies, illness, injury, power outages, computer malfunctions, accidents and other situations. Because of these possibilities, students are strongly advised to complete their assignments in advance of the due date. Also, students should back up their work so that computer crashes will not delay assignments. Unless impossible, all requests for extensions for assignments must be made before the assignment is due. If an extension is granted, the assignment should be submitted no later than one week from the due date. In cases where the reason for the delay may require a longer time period to complete, the decision to allow a longer extension will be made on a case-by-case basis. Students may be asked to provide documentation to verify their request for an extension. Assignments that are handed in beyond the due date for which no extension is granted will not be accepted and will result in a failing grade for the assignment. 

Computers and Cell Phones Use in the Classroom: Computers and cell phones may be brought into the classroom but their use should be appropriate. Computers should be limited to academic class-related uses. During speaker presentations, videos, and student presentations, they should remain closed. Cell phones play an important role in emergency situations but they should be kept on vibrate. It is inappropriate to read, receive, or sending text messages during class meetings. 
Writing: Use Times Roman 12 point font and APA style (except for providing an abstract) for all papers. 

Incomplete Grades 

An instructor may decide to enter a grade of incomplete (IC) on a student’s record if unusual circumstances prevent completion of the course on time, and a minimal proportion of the total class work needs to be completed.  This agreement is finalized on a Request for a Grade of Incomplete form and submitted to the Registrar’s Office by the instructor when final grades are due. The course must be completed by the date specified by the instructor, by the end of three academic terms, or by the student’s graduation, which​ever comes first.  If the course is not completed by the expiration of this period, a grade of F will be recorded unless the instructor has stipulated a different grade on the request form.  A student may not enter field experiences or graduate with an incomplete on his or her transcript. Additionally, a student with an outstanding incomplete in a course may not register again for that course. 
Moodle Assistance: For students who need help navigating Moodle, please watch the introductory video on this page: https://www.plymouth.edu/webapp/help/wiki/Category:StudentMoodle2. Then read the short articles at the links at the bottom of that page. At the top this page, there are buttons that have drop down menus to various online learning topics. The “Moodle” button has more help articles. You may also call the Help Desk at (603) 535-2929, or get in-person help at the Help Desk in Lamson Library.

Paper Re-writes:  No re-writes of papers are permitted. If given sufficient time prior to the due date (about one week), drafts of papers may be submitted for review and feedback.

Snow Days

If inclement weather causes a class to be cancelled, that class can be made up on the following Saturday.

Grading Scale:

95-100 = A   
90-94 =  A-  

 87-89 =  B+   

83-86 =  B  

80-82 =  B-      

 77-79 =  C+
73-76 =  C

70-72 = C-

      Below 70 =  F





          COURSE FORMAT  

 The course will include lecture/discussions, videos, panel presentations, and readings and paper discussions.  The order of these will vary due to the times of panel presentations.
 




ASSIGNMENTS
1. Group Presentation:  Three to four students will work together to prepare a 45-minute classroom presentation on any topic related to this course. The presentation is intended to expand knowledge of a topic that may be covered in less depth in the course or not covered at all. Video clips, classroom activities, guided discussion, and guest speakers may be integrated into the presentation. Some audience involvement is suggested. There will be a total of 4 groups. They will be scheduled for the second and last face-to-face sessions with one in the morning and the second in the afternoon at each meeting. 
2. Class participation: Students will maintain an informal weekly reading journal on the assigned weekly readings and bring it to class for use in the discussion sessions. The journal should include reflective comments as well as one or two open-ended discussion questions relative to the reading. If you choose to use a structured format, the ADI system is useful (Agree: what you liked or agreed with about some aspects of the reading and why; Disagree: what you disliked or disagreed with and why; and Interesting: what you found insightful, new, and provocative and why).

3. Panel Presentation: Students will also be placed in four teams to run parent panels around special topics. These teams will be responsible for putting a panel of parents together and organizing a presentation around parenting children of varying ages (Panel 1 in-house), parenting challenged children, parenting within a nontraditional family context (single parents, gay/lesbian parents, etc.), and parenting from an ethnic perspective (e.g. Arab American, Hispanic American, Vietnamese American, Croatian American, Sudanese American, etc.) A panel should consist of three to four parents so as to allow a sufficient opportunity for discussion within the allotted time. The panel presentations will be evaluated on designated forms by the audience members, and the instructor. Students may serve as panel members where appropriate. Meets NASP Domains 3,7 and 8
           (Note: if class size is small, students will interview parents from one category on 

                  Skype.    
4. Interview: The interview paper should be 8 to 9 pages in length in APA style. The purpose of this is for students to be aware of the diversity and complexity of the parental role. For the interview, the student may choose any type of parent, e.g. a young parent, older parent, single parent, parent of a child with special needs, stepparent, working parent, homeless parent, a parent who is gay/lesbian, a parent of a child who is gay/lesbian, a parent of a particular racial or ethnic background, a fundamental Christian parent, or a parent of a child at any place on the developmental continuum. The parent chosen may also be a panel member. The paper should be in six parts and these headings should appear on the paper: 


I.  Introduction (a description of the parent [with anonymity],why you chose this type of parent to interview, and what the focus of your paper will be, e.g., single parenting)

.          II. Analysis (interview content discussed in reference to course material, i.e. specific references to readings, etc.,e.g., quote and/or paraphrase specific passages. Here it is important to keep your main focus in view) 


III. Reflection (personal thoughts) 


IV.  Conclusion (implications for social policy & personal advocacy)  


 [Meets NASP Domain 8]
5. Final Exam: Choose any 2 of the essential questions of the course and do an essay on each (20 points each) [approximately 2 to 3 typed, double-spaced pages for each question]
COURSE SCHEDULE
March 11 AM: Unit 1:Face-to-Face/Concord, 9:00 AM to 12:00 PM: 

Course Introduction, Organization of Panel Teams, Format of Interview Paper, 
Newberger’s Stages of Parental Awareness, Licenses for Parents, Parenting Across the 
Age Span, Parental Impact on Common Growth Problems, Influence vs Control, Anglo-
Saxon Values, & The Healthy Family

Readings : Parenting as a Process and Cultural Influences, Ch.1 & 2/ Brooks; 
      

A Model of Multicultural Understanding, Ch. 1, Locke; and A Nation of Wimps

Videos: Walking in Both Worlds and Traits of Healthy Families
 
Panel 1 (Inhouse): Parenting Across the Ages (infancy through adolescence)
   

March 11 PM: Unit 2:  Face-to-Face/Concord, 12:30 PM to 4:30 PM 

Temperament

 Readings : Parenting as a Process and Cultural Influences & Learning to parent and 
Becoming a Parent, Ch. 3-4/ Brooks;  Native American Indians, Ch. 2/Locke; The 
Care and Feeding of Children, Part 1/ Gross-Loh 
March 18:  Unit 3: What Children Need and Corporal Punishment
 
Readings: Nurturing Close Family Relationships and Supporting Children’s Growth and 


Development, Ch. 5 & 6/Brooks; and Mexican Americans, Ch. 3/Locke; The 


Teaching of Children, Part 3/ Gross-Loh
March 25: Unit 4:  Face-to-Face/Concord, 9:00 AM to 12:00 PM

Parenting Types/Styles


Readings:  Parenting Children from Birth through Early Childhood, Ch. 7 & 8/Brooks; 
       

and Puerto Rican Americans, Ch. 4/Locke; The Raising of Children, Part 2/ 


Gross-Loh


Group 1 Presentation (AM)

Panel 2 (AM) Parenting Children with Special Needs
March 25: Unit 5: Face-to-Face/Concord: 12:30 PM to 4:30 PM

Moral Development, Developmental Discipline and Prosocial Behavior 


Readings:  Parenting Elementary School Children, Ch.  Ch. 9/Brooks; 




and African Americans, Ch. 5/Locke; The Character of Children, Part 4/ 



Gross-Loh

Panel 3 (PM): Parenting Across Diverse Ethnic Cultures within the U.S.  (Arab-
                       American, Sudanese-American, Vietnamese-American, Russian-American, 
                       Brazilian-American, etc.

Group 2 Presentation (PM)
April 1  Diversity Institute at PSU Plymouth (Required).  No Class
April 8: Unit 7  Diversity and Family Literacy

            Readings: Parenting Adolescents and Young Adults, Ch. 10 & 11/Brooks; and Chinese 



and Japanese Americans, Ch. 6 & 7/Locke; 
Videos:  The Trouble with Evan  and Game Over

April 15: Unit 8  Conflict Resolution and Problem-Solving

Readings: Parenting and Working, Ch. 12/ Brooks; and Korean Americans, Ch. 8/Locke
April 22 : Unit 8: Media and Youth Violence

Readings:  Parents by Adoption and by Reproductive Technology and Parenting When 


Unmarried Parenting, Ch. 13 & 14/ Brooks; and Vietnamese in the U.S., 

 

Ch. 9/Locke; Vietnamese in the U.S., Ch. 9/Locke
 

Interview Paper due by 7:00 PM 
April 29 AM: Unit 9: Face-to-Face/Concord: 9:00 AM to 12:00 PM 

Parenting for Peace and Justice, Parent Involvement, Parent Education


Readings:  Parent Involvement and Education and Discussion of Service Learning Papers

Readings: Parenting in Divorced Families and Remarried Families, and Parenting in 



Lesbian and Gay Families. Ch. 15 & 16/Brooks; and Jewishness in America and 



Muslims in the U.S, Ch. 10 & 11/Locke
 
Videos: Involving Parents in Education or Principals Speak Out, and Diversity Rules


Group 3 Presentation 
April 29 PM: Face-to-Face/Concord: 12:30 PM to 4:30 PM Parenting for Peace and Justice, 
Parent 
Involvement, Parent Education

Readings:  Parenting in Challenging Times, Ch. 17/Brooks; and Social Justice in 

                 
Education and Counseling, Ch. 12, Locke
 
Videos: Involving Parents in Education or Principals Speak Out, and Diversity Rules

Group 4 Presentation
 
Panel 4: Diverse Family Structures (biracial parents, blended family, single parents, 


gay/lesbian parents, fundamental Christian parents, grandparents as guardians, 


dual custody parenting, parents at war, stepfamilies and foster parents) 


  
Final Examination due by 7:00 PM Sunday, April 30
     
SCHOOL PSYCHOLOGY STANDARDS MET IN THIS COURSE
· Domain 2: Consultation and Collaboration
School psychologists have knowledge of varied models and strategies of consultation, collaboration, an communication applicable to individuals, families, groups, and systems and methods to promote effective implementation of services.

     Domain 7: Family–School Collaboration Services
School psychologists have knowledge of principles and research related to family systems,    strengths, needs, and culture; evidence-based strategies to support family influences on children’s learning and mental health; and   strategies to develop collaboration between families and schools. 

    Domain 8: Diversity in Development and Learning
School psychologists have knowledge of individual differences, abilities, disabilities, and other diverse student characteristics; principles and research related to diversity factors for children, families, and schools, including factors related to culture, context, and individual and role difference; and evidence-based strategies to enhance services and address potential influences related to diversity. 
Interview Paper Guidelines

1. General: The paper should have/be the following:

·   title page

·   numbered pages 

·   typed  

·   double-spaced

·  12 point font

·  proper grammar

·  accurate punctuation

·  correct spelling

·  APA format for margins, citations, etc.

·  6-10 pages in length


2.  Headers of the Paper:

· Introduction:  Here you need to provide a brief description of your interviewee such as age, marital status, educational background, socioeconomic status, etc. [with anonymity]. You also need to describe your purpose in conducting the interview and what your main focus will be, e.g., parenting a child with special needs [about 1/2 to 1 page].

·  Analysis: This is the most important part of the paper because it ties together your interview data, your main focus, and the related course material. Here you need to integrate what you are learning in the course with the interview  material by citing related in-class and/or external sources. You may also integrate some aspects of videos, guest speaker presentations, and/or lectures, etc.  [ 4-5 pages]. It is imperative to include research that relates to your topic, e.g. single parents, parents with children with special needs, parents with infants, etc. To do this, you may have to go beyond the readings for the course.
·  Reflection: Here you must describe your subjective thoughts and feelings about the interview and how it might relate to your personal experiences [ 1-2 pages].

·  Conclusion: Here you must discuss implications for personal advocacy and social policy,  e.g. what you as a future educator/facilitator and schools/institutions can do to promote parenting effectiveness, tolerance for family diversity, and home-school-community relations [about 1-2 pages]
Graduate Education Mission 
· Commitment to providing outreach and services to students, businesses, industries and schools across the state

· Commitment to strive to be responsive to the various needs of the state and the region

· Promotion of the abilities to assume the responsibilities of citizenship, to appreciate the power of the cultural arts

· Offer high quality professional degree programs

I.
Goals of all graduate programs

1.
Provide real world relevance

2.
Offer practical application of information

3.
Promote research and best practices

4.
Offer opportunities for students to reach personal and professional goals

5.
Promote personal and professional reflection

II.
Hallmarks of graduate programs

1.
Leadership and Advocacy

2.
Scholarship and Action
3.
Reflection and Innovation

4.
Professionalism and Service

5.
Global Awareness and Social Responsibility

The curriculum of graduate programs is viewed as national standards-based, integrated, and culturally responsive. The curriculum is designed to develop professional competence in ethics, research and communication.

III.
Dispositions / Perspectives (as adapted from Harvard Business Review, Nov. 2003)

Graduate students need to possess five perspectives - Ability to:

1.
manage self: the reflective mind-set

2.
manage organizations: the analytic mind-set

3.
manage context: the worldly mind-set

4.
manage relationships: the collaborative mind-set

5.
manage change: the action mind-set (Goslig & Mintzberg, 2003)
National Association of School Psychologists Domains
· Domain 1: Data-Based Decision Making and Accountability
School psychologists have knowledge of varied models and methods of assessment and data collection for identifying strengths and needs, developing effective services and programs, and measuring progress and outcomes.
· Domain 2: Consultation and Collaboration
School psychologists have knowledge of varied models and strategies of consultation, collaboration, and communication applicable to individuals, families, groups, and systems and methods to promote effective implementation of services.
· Domain 3: Interventions and Instructional Support to Develop Academic Skills
School psychologists have knowledge of biological, cultural, and social influences on academic skills; human learning, cognitive, and developmental processes; and evidence-based curricula and instructional strategies. 
· Domain 4: Interventions and Mental Health Services to Develop Social and Life Skills
School psychologists have knowledge of biological, cultural, developmental, and social influences on behavior and mental health, behavioral and emotional impacts on learning and life skills, and evidence-based strategies to promote social–emotional functioning and mental health. 
· Domain 5: School-Wide Practices to Promote Learning
School psychologists have knowledge of school and systems structure, organization, and theory; general and special education; technology resources; and evidence-based school practices that promote learning and mental health. 
· Domain 6: Preventive and Responsive Services
School psychologists have knowledge of principles and research related to resilience and risk factors in learning and mental health, services in schools and communities to support multitiered prevention, and evidence-based strategies for effective crisis response.
· Domain 7: Family–School Collaboration Services
School psychologists have knowledge of principles and research related to family systems, strengths, needs, and culture; evidence-based strategies to support family influences on children’s learning and mental health; and strategies to develop collaboration between families and schools. 
· Domain 8: Diversity in Development and Learning
School psychologists have knowledge of individual differences, abilities, disabilities, and other diverse student characteristics; principles and research related to diversity factors for children, families, and schools, including factors related to culture, context, and individual and role difference; and evidence-based strategies to enhance services and address potential influences related to diversity. 
· Domain 9: Research and Program Evaluation
School psychologists have knowledge of research design, statistics, measurement, varied data collection and analysis techniques, and program evaluation sufficient for understanding research and interpreting data in applied settings. 
· Domain 10: Legal, Ethical, and Professional Practice
School psychologists have knowledge of the history and foundations of school psychology; multiple service models and methods; ethical, legal, and professional standards; and other factors related to professional identity and effective practice as school psychologists. 
Following a proposal made by UNESCO, the United Nations General Assembly 

in 1998 (resolution A/52/13) defined the Culture of Peace as consisting of

values, attitudes and behaviours that reject violence and endeavour to prevent

conflicts by addressing their root causes with a view to solving problems

through dialogue and negotiation among individuals, groups and nations. The 1999

United Nations Declaration and Programme of Action on a Culture of Peace (resolution

A/53/243) called for everyone – governments, civil society, the media, parents, teachers,politicians, scientists, artists, NGOs and the entire United Nations system – to assume responsibility in this respect. It staked out eight action areas for actors at national,regional and international levels:
Culture of peace: eight action areas . . . . peace in our hands

1. Fostering a culture of peace through education by promoting education for all, focusing especially on girls; revising curricula to promote the qualitative values, attitudes and behavior inherent in a culture of peace; training for conflict prevention and resolution, dialogue, consensus-building and active non-violence . . .

2. Promoting sustainable economic and social development by targeting the eradication of poverty; focusing on the special needs of children and women; working towards environmental sustainability; fostering national and international co-operation to reduce economic and social inequalities . . . 

3. Promoting respect for all human rights by distributing the Universal Declaration of Human Rights at all levels and fully implementing international instruments on human rights . . .

4. Ensuring equality between women and men by integrating a gender perspective and promoting equality in economic, social and political decision-making; eliminating all forms of discrimination and violence against women; supporting and aiding women in crisis situations resulting from war and all other forms of violence . . .

5. Fostering democratic participation by educating responsible citizens; reinforcing actions to promote democratic principles and practices; establishing and strengthening national institutions and processes that promote and sustain democracy . . .

6. Advancing understanding, tolerance and solidarity by promoting a dialogue among civilizations; actions in favour of vulnerable groups, migrants, refugees and displaced persons, indigenous people and traditional groups; respect for difference and cultural diversity . . .

7. Supporting participatory communication and the free flow of information and knowledge by means of such actions as support for independent media in the promotion of a culture of peace; effective use of media and mass communications; measures to address the issue of violence in the media; knowledge and information sharing through new technologies . . .

8. Promoting international peace and security through action such as the promotion of general and complete disarmament; greater involvement of women in prevention and resolution of conflicts and in promoting a culture of peace in post-conflict situations; initiatives in conflict situations; encouraging confidence-building measures and efforts for negotiating peaceful settlements .
ESCO   

